Definition:  School-wide positive behavioral supports is a systems approach to discipline that emphasizes prevention and data-based decision-making to both reduce problem behavior and improve academic performance.  While engaging instruction is the most effective “behavioral intervention,” every school also needs an effective discipline system.  
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Key Question:   Does the school have a consistent and comprehensive school-wide behavioral program in place?
	Indicator: School-Wide Discipline System

	Quality Indicator
	Description/Look Fors:
	Comments/Evidence

	Component 1:   School-Based Team

	There is a school-based team with oversight responsibility for the school’s discipline system.
	· School-based leadership team is identified and coordinates efforts with existing teams in school.
	Team roster, meeting minutes, training schedule, evaluation report, written action plan

	
	· Team represents all stakeholders--instructional/non-instructional staff, general/special education, parent/student.
	

	
	· School administrator is an active member.
	

	
	· School team receives on-going training and technical assistance in school-wide behavioral support systems.
	

	
	· School team has meetings at least monthly.
	

	
	· School team has a 3-5 year action plan, reviewed annually.
	

	
	· School team evaluates implementation of plan at least annually.
	

	RESOURCES/TOOLS:

Sample Team Meeting Template



 HYPERLINK "http://www.columbia.k12.mo.us/staffdev/cpspbs/Team/CPS_PBS_TEAM_ROLES_102406.doc" 

Sample Team Roles

Sample Team Meeting Schedule
Sample School Administrator Responsibilities
Administrator Tips for Supporting PBIS Teams
Team Implementation Checklist for evaluation of school-wide program and for action planning

Benchmarks of Quality:  Annual evaluation of implementation for schools 

Analysis Tool for Building Level PBIS Team:  Annual PBIS Implementation Tool
EBS Survey: Effective Behavior Support Staff Survey of PBIS program

SET v.2:  School-wide Evaluation Tool, a standardized program evaluation tool that can be administered by a trained consultant 


	Component 2:  Political Support & Visibility at School level

	The school-wide discipline system is supported by and is a priority for school staff.
	· At least 80% of staff support and participate in process and see it as directly relevant to their work
	Staff survey, school improvement plan, school code of conduct, team membership, funding records, staffing/time allocations

	
	· School improvement plan lists improving behavior support systems as a priority.
	

	
	· Schoolwide behavior policy statement has been developed with and endorsed by building administrator and shared with staff.
	

	
	· Behavior support efforts are coordinated with other schoolwide efforts.
	

	
	· School receives benefits of district funding and support for behavioral support systems.
	

	RESOURCES/TOOLS:

Sample Superintendents Endorsement of School-wide PBIS Program 

Tool for Coordinating School-wide Committees
School Safety Survey:  Tool to assess needs for school safety & crisis planning 

PBIS Overview Presentation to Establish Staff Buy-In
Sample Staff Handbook including PBIS – Elementary, Middle, Elementary/Middle

	Component 3: School-Wide Behavioral Expectations

	The school has a limited number of expectations for student behavior which are positively stated.
	· 3-5 school-wide behavior expectations are defined.
	Team documents, school code of conduct, posters in school, expectations Matrix

	
	· Behavior expectations are documented.
	

	
	· Expectations are posted throughout building.
	

	
	· Expectations for various classroom and non-classroom settings are defined in terms of observable student behavior.
	

	
	· Those definitions of behavior are positively stated, observable and measurable.
	

	
	· Those definitions of behavior respect the cultural norms within the community.
	

	RESOURCES/TOOLS:

Sample matrices— elementary, middle school , high school
Sample posters – elementary, middle/high school 


	Component 4: Instruction in Behavior

	All students are taught behavioral expectations.
	· Lesson plans for expectations are developed.
	Lesson plans, schedule for teaching, Schoolwide Evaluation Tool (SET) results/ Survey

	
	· Schoolwide behavioral expectations have been taught directly & formally to all students.
	

	
	· Students and staff know expectations.
	

	
	· Lessons are re-taught as needed based on analysis of data.
	

	RESOURCES/TOOLS:
Sample lesson plans—elementary (respect), middle school (voice level) , high school (two feet in the door)
Multiple examples of lesson plans: Maryland PBIS
Sample Outline for Creating Lesson Plans
PBIS Team Roles in Lesson Planning
PowerPoint on Teaching Behavioral Expectations 

	Component 5: School-Wide Acknowledgement System

	Students are acknowledged for demonstrating expected behaviors.
	· Acknowledgement system is defined and in place.
	Acknowledgement menu, data report, observation, school records

	
	· Staff use active monitoring strategies to “catch” students demonstrating positive behaviors.
	

	
	· All staff acknowledge students for positive behavior.
	

	
	· Students are acknowledged more frequently for positive behavior than for infractions (with a goal of a 4:1 ratio).
	

	
	· Acknowledgements are appropriate for the culture of the community served by the school.
	

	
	· A system for collecting data on acknowledgements is in place. 
	

	RESOURCES/TOOLS:

Sample Elementary School Acknowledgement System
Pre-K – 12 Acknowledgement List
Sample Tickets
Positive Peer Reporting:  Evidence-based practice for increasing student-to-student acknowledgements


	Component 6:  Consistent Behavioral Consequences

	Consistent consequences are applied for inappropriate behavior across staff and settings.
	· Consequences for behavioral infractions are clearly defined and documented.
	Teacher handbook, student handbook, interview/survey, school reports, lesson plans, discipline data

	
	· Consequences are appropriate for the entire community and applied proportionately.
	

	
	· There is clarity about behavior handled in the classroom and behavior handled by administration. 
	

	
	· All staff and students know consequences. 
	

	
	· System for collecting data on infractions is in place. 
	

	
	· Frequently broken rules are re-taught.
	

	RESOURCES/TOOLS:

Defining consequences:  Example 1, Example 2
Sample Chart Defining Major/Minor Incidents: Elementary, Middle/High 

See Consequences Flow Chart page 7 in this Handbook defining teacher- and administrator-managed behavior

	Component 7:  Data Collection and Analysis

	Data on student behavior are collected and used to inform and improve the behavioral system.
	· Office discipline referral form collects all necessary information.
	Discipline referral form, school data reports, monthly data reports, team minutes, action plans

	
	· Office discipline data are gathered routinely and entered into database.
	

	
	· Team summarizes existing discipline data monthly and reports to staff, including suspension data.
	

	
	· Strengths and areas of focus are identified monthly based on data.
	

	
	· Discipline data are used to make decisions and action plans.
	

	
	· Staff, family and student perception data are also reviewed on an on-going basis.
	

	RESOURCES/TOOLS:

Sample Office Discipline Referral (ODR) Form
Monthly Data Analysis Guide: Example of a tool for the team to use to guide monthly discussion of discipline data

Monthly Data Analysis Guide for Office Discipline Referrals (ODRs)
Sample Student Survey
Sample Parent Survey

	Component 8: On-going staff development

	All staff understand and implement the school-wide discipline system with fidelity.
	· School staff are trained in schoolwide plan. 
	Training enrollment records, coach report, team action plan, faculty meeting minutes, staff surveys, teacher acknowledgement menu, training materials

	
	· New personnel are oriented to schoolwide plan.
	

	
	· Technical assistance is provided to teachers about components of plan.
	

	
	· Re-training provided as needed to staff on plan components.
	

	
	· Reports are made regularly to staff on student data.
	

	
	· Staff are regularly acknowledged for their implementation of the plan.
	

	
	· Professional development includes training on selecting expectations and acknowledgements that are appropriate for the entire school community.
	

	RESOURCES/TOOLS:

Training Modules from Florida Positive Behavior Supports Site
Training Videos from PBIS.org

K-12 PBIS Resources from PBIS.org

Training Resources from Illinois PBIS Network


Key Question:   Does the district support the school in effective implementation of its positive discipline system?
	Indicator: District Level Support  

	Quality Indicator
	Description/Look Fors:
	Comments/Evidence

	Component 1:   District-Level Leadership Team

	Schools receive support at the district level in implementing positive school-wide discipline systems.
	· District leadership team is identified.
	Team roster, attendance, meeting minutes, training dates, written action plan

	
	· District team represents range of stakeholders, both general & special education.
	

	
	· District-level and building level administrators are active members.
	

	
	· District team is trained; i.e., can identify critical elements of positive behavioral supports and has reviewed related research.
	

	
	· District team meets at least biannually and coordinates efforts between schools.
	

	
	· District team has a 3-5 year district action plan that addresses behavior.
	

	RESOURCES/TOOLS:

District Planning Document:  Sample 1, Sample 2
PowerPoint on Action Planning for District Leadership 

OSEP Implementer’s Blueprint and Self-Assessment

	Component 2:  Political Support & Visibility at District level

	The school community is aware of and supports the school’s discipline system.
	· District lists improving behavior support systems as a priority and provides funding.
	District strategic plan/ PDP, PTA minutes/ agenda, district newsletter, Board minutes, newspaper articles

	
	· Parents are informed about district behavior plan and district ensures parents are welcomed in all schoolwide planning.
	

	
	· Behavior data are reported regularly to school board.
	

	
	· Activities and accomplishments of behavior plan implementation are shared with larger community.
	

	RESOURCES/TOOLS:  Family Involvement Checklist:  Checklist developed by NYS PBIS Initiative

Family Inventory Strength Based Assessment:  Staff survey to assess school, family and community partnerships
NYS PBIS Family Survey:  Survey of family knowledge of and involvement in school’s PBIS initiative 

Sample PBIS Team Newsletter


School webpages highlighting PBIS System:  Sample 1, Sample 2
Sample Parent Outreach Brochure

	Component 3:   Professional Development & Technical Assistance

	The district provides professional development and technical assistance to support schools.  
	· District has established trainers to build and sustain behavioral support practices in schools.
	Trainer agreements, training schedule, sign-ins, PDP/ QIP, coach meeting minutes, handbook/materials

	
	· Training is provided for current and new district team members.
	

	
	· External coach(es) (expert available to all school-based teams) is identified.
	

	
	· Internal coaches (school team leaders) meet at least twice a year to discuss district goals and coordinate efforts.
	

	
	· Parents receive training.
	

	
	· A set of materials has been developed to sustain plan.
	

	RESOURCES/TOOLS:  PBIS Coaching Resources  

PowerPoint on Family and School Partnerships for PBIS
District PBIS Team Manual (includes training modules)
Sample Behavioral Matrix for home 

	Component 4:  District Program Evaluation

	The district evaluates and helps to improve school-based systems of discipline.
	· Baseline data are collected in first year of implementation.
	VADIR report, suspension/dropout records program evaluation report, district strategic plan

	
	· Evaluation process is in place for assessing extent to which schoolwide behavior support plans are implemented.
	

	
	· Impact of plan on student outcomes is assessed annually.
	

	
	· Impact of plan on staff time is assessed annually.
	

	
	· Action plan is reviewed annually for extent of implementation. 
	

	RESOURCES/TOOLS:
Evaluation Template:  Guidelines for a district to develop own evaluation, with lists of possible tools

OSEP Implementer’s Blueprint and Self-Assessment


Key Question:   Do classroom behavioral support systems relate directly to the school-wide behavioral support system?  Do non-classroom behavioral support systems relate directly to the school-wide behavioral system?

(See Office of Special Education Quality Indicator on Classroom Management for more in-depth indicators)

	Indicator: Behavior Management 

	Quality Indicator
	Description/Look Fors:
	Comments/Evidence

	Component 1:  Classroom Management

	Effective classroom management strategies are used in all classrooms. 
	· Classroom behavioral expectations are aligned with school-wide behavioral expectations.
	Posters of class rules, teacher/student interview, lesson plans, student interviews, 
office discipline referral forms, observations

	
	· Classroom behavioral expectations are explicitly taught, practiced and re-taught when needed in all classrooms.
	

	
	· Consequences for problem behavior in the classroom are consistent with school-wide plan.
	

	
	· Students in every classroom receive a greater number of positive than negative acknowledgements.
	

	
	· Students in every classroom are engaged in meaningful academic work.
	

	
	· As teachers develop their routines, they are respectful of the impact their routines have on other classrooms.
	

	RESOURCES/TOOLS:
For Tools & Resources, see Quality Indicator on Classroom Management.

	Component 2:  Non-Classroom Behavioral Supports

	Effective management strategies are used in non-classroom settings. 
	· Behavioral expectations for hallways, playgrounds, buses, cafeteria, bathrooms & other non-classroom settings are aligned with school-wide behavioral expectations.
	Posters in each setting, lesson plans, office discipline referral forms, student/staff interviews, training schedule, sign-ins, staff meeting minutes

	
	· Behavioral expectations for each setting have been explicitly taught, practiced and retaught when needed.
	

	
	· Consequences for problem behavior in these settings are consistent with school-wide plan.
	

	
	· Students receive a greater number of positive than negative acknowledgements in these settings.
	

	
	· Paraprofessionals and other staff responsible for these settings have been trained in the school-wide plan.
	

	
	· Paraprofessionals and other staff responsible for these settings receive data on plan implementation.
	

	RESOURCES/TOOLS:
Sample plans for different non-classroom settings:  bus, hallway, bathroom, playground
Article on use of PBIS in lunchroom


Key Question:   Does the school have a consistent, high quality small group intervention for at risk students? Is there a consistent and comprehensive system for developing and implementing interventions for students with significant individualized behavioral support needs?  (See Office of Special Education Quality Indicators on Targeted Small Group Behavioral Interventions and on Intensive Individualized Behavioral Interventions for more in-depth indicators)

	Indicator:  Interventions for At-Risk Students

	Quality Indicator
	Description/Look Fors:
	Comments/Evidence

	Component 1:  High Quality Small Group Intervention

	Evidence-based small group interventions for behaviorally at-risk students are in place. 
	· There is a consistent and timely problem-solving process in place to identify students for small group intervention.
	At risk criteria policies, monitors are identified, training dates, written description of secondary strategies, written action plan

	
	· A team develops, monitors, and assists with the problem-solving process and implementation of targeted interventions.
	

	
	· School has evidence-based practices for small group interventions. 
	

	
	· Targeted strategies build on school-wide practices (e.g. align with school-wide expectations, and acknowledgement and consequences systems).
	

	
	· The team conducts monthly updates on targeted interventions, implementation and student progress.
	

	RESOURCES/TOOLS:
For Tools & Resources, see Quality Indicator on Targeted Small Group Behavioral Interventions.
Powerpoint for Developing Tier 2 Interventions with links to specific small group interventions

Sample Plan for Tier 2 Interventions: Tier 2 Action Planning Sheet, Small Group Support Inventory,  Small Group Planning Sheet 

	Component 2:  Intensive Individualized Behavioral Interventions

	Evidence-based intensive individualized interventions for students with chronic and severe behavioral difficulties are in place.
	· A team maintains and reviews records of student behavior in order to identify chronic behavior concerns and works with community agencies and families to provide wraparound services.
	Behavioral incident reports, team roster, staff memos, FBAs, BIPs & teacher reports, anecdotal records 

	
	· Support teams are available to staff when concerns arise regarding student behavior.
	

	
	· Quality functional behavior assessments are conducted for all students in need of an individualized behavior plan.
	

	
	· Individualized behavior plans are developed based on functional behavior assessments and are implemented with fidelity across all school settings.
	

	
	· Individualized assessment and intervention strategies build on school-wide practices.
	

	RESOURCES/TOOLS:  For Tools & Resources, see Quality Indicator on Intensive Individualized Behavioral Interventions.

Framework for district planning for tertiary interventions 
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Recommended Websites:

· www.pbis.org:  Established by the Office of Special Education Programs, US Department of Education, this website has a wealth of resources, tools, videos and informational articles.  Register here for the PBIS Newsletter.
· www.pbismaryland.org:  Maryland’s PBIS website, with multiple examples of work from schools.

· www.successfulschools.org:  Resources and articles from Effective Educational Practices.
· www.pbisillinois.org:  Illinois’s PBIS website with tools, resources and PowerPoint presentations.

· http://flpbs.fmhi.usf.edu/index.asp:  Florida Positive Behavior Support Project
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